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Lesson Plan 1

Duration: 4 hours (approximately)
Number of participants: 10-15 participants
Type of group: Mono-communal

Activity 1: Circle of Introductions

Objectives:

-Break the ice.

-Introduce the participants to each other.

-Allow the participants to identify common interests and experiences.

-Encourage the networking between the participants.

-Allow the facilitators to get the feeling of the group, including the participants’
expectations of the workshop, as well as their interests, knowledge, and expertise.

Instructions:
-Start a “circle” and ask each participant to say their name and what made them
come to this workshop today.

Activity 2: Tree of Identity

Objectives:

-Recognize there is diversity between the participants.
-Acknowledge the importance of diversity.

-Realize that diversity is inherent to life and can make life interesting.
-Build a connection between the group.

Instructions:

Step 1: Draw your Tree of Identity

-Ask the participants to draw a tree with six branches and write one identity which
represents an aspect of who they are on each branch.

-Explain that the six identities must be qualities or characteristics which are
important to them and which they would probably use to describe themselves to a
person they just met.

-Explain that there is no wrong or right answer. An identity refers to any quality or
characteristic of a person.

-However, explain that for the sake of the exercise, it is better to avoid adjectives
such as «beautiful», «good» etc. or physical characteristics related to appearance
such as «green-eyed», «blond» etc. UNLESS they are really important to them in
terms of who they are. It is preferable, for the sake of this activity, to focus on
identities which make them belong to a group. For example, age group (being a




teenager), gender (being a woman), ethnicity (being a Cypriot), race, hobbies
(being an athlete), religion etc.

-Give them a few minutes to write their six identities.

-Start a circle and ask each participant to share their identities and why they chose
those identities

Step 2: Debriefing

-Begin a discussion with the whole group by asking the following debriefing
questions:

e How did you feel when someone else shared the same identity as you?
e How did you feel when you shared an identity that no one else shared?
e Is it necessary to share the same identity in order to get along or belong to a
group?
e |s diversity a negative thing? Would it be better if we all were the same?
Step 3: Closing
Inform the participants that the point of the debriefing questions was to see that

most people feel good/safe etc. when they share the same identity with others.
Common identities often make us feel like we belong. However, we don’t actually
need to have the same identities in order to belong and feel safe. We can be
different and yet still live in peace. Even more, diversity can enrich our life
experience.

Activity 3: Empowering/Disempowering Identities

Objectives:

-Reflect on one’s own identity.

-Acknowledge the impact of identities on one’s life.

-Understand how identity can lead to privilege and discrimination.

-Detect situations when an identity is empowering or disempowering according to
the social context.

-Recognize that society determines which identities matter or which identities are
understood as socially relevant, valued, or disfavored.

-Recognize that an identity can be more prominent in one context than another.

Instructions:
Step 1: Choose your empowering/disempowering identities

-Building on the previous activity, ask the participants to choose (out of the six
branches of their Tree of Identity) one identity which empowers them and one
identity which disempowers them

-Explain that this doesn’t necessarily mean that an identity empowers/disempowers
them all the time. It could be that a particular identity makes them sometimes feel
comfortable/uncomfortable, or just has made them feel that once, during an
incident or a situation.




-Use a flipchart or a board and draw two columns, one for the empowering
identities and one for the disempowering identities.

- Ask the participants to write their selected identities on post-its (anonymously)
and put them on the empowering or disempowering column on the flipchart or
board.

-Note that it is possible to put the same identity on both columns.

Step 2: Debriefing

-Read out all the identities and begin a discussion with the whole group using the
following debriefing questions:

e Was it easy/difficult for you to allocate identities as empowering or
disempowering?
e What do you observe? Which identities are repeated in each column?
e Are there aspects of identities which can be found in both columns? Why do
you think that is?
e What makes an identity empowering or disempowering?
Step 3: Closing
Inform the participants that the point of the debriefing questions was to see that an
identity can be experienced as empowering or disempowering according to the

social context and the social hierarchies dominating different societies or groups.
Activity 4: Gender Quiz

Objectives:

-Introduce the issue of women'’s invisibility in official history writing.
-Learn new information about women'’s contribution to history.
-Empower the participants through the gaining of new knowledge.
-Encourage the participants to research women's history in Cyprus.

Instructions:

-Divide the participants in two or more teams depending on the total number of
the participants.

-Give the questions of the gender quiz* to each team and allow them a few minutes
to answer the questions.

-Tell them that if they don’t know the answer then they should try to guess.

-Read each question out loud and ask each team to answer.

-Ask each team to justify their answers by asking questions such as “Why did you
guess that?” or “What made you think that?".

-Reveal the correct answer and give one point to the team that had the right answer
or came close to the right answer.

-At the end, announce the winning team and encourage participants to share any
trivial about Cypriot women's history they might know.




-Close this activity by emphasizing that the contributions of Cypriot women in
history is equal to that of the men. Nevertheless, official history applies particular
emphasis to the contributions of men while neglecting to mention the women and
their achievements.

Questions and answers to the Gender Quiz:

When did women vote for the first time in any kind of elections in Cyprus?

In 1905. All women who owned property and paid taxes voted. They voted in the
1905 elections for the election of the school committees of the Greek Cypriot
schools. They were given the right to vote by mistake because someone forgot
to write that only men had the right to vote. The following year they changed the
law so that women could not vote although they still had to pay their taxes.
When was the first female MP elected in Cyprus?

In 1963. Ayla Halit Kazim. Her husband, who was an MP from Paphos, died. In
the elections that followed, she was the only candidate and was automatically
elected without a rival.

When was the first woman minister appointed in Cyprus?

In 1960. Stella Soulioti. She was also the first woman in the world to become
Minister of Justice.

When was the first women's organization founded in Cyprus?

In 1898. It was the organization "Group of the Union of Greek Women" («Opdg
Evdoeng tov EAAnvidwvy) founded by the feminist Polyxeni Loizias who was
influenced by the feminists of Greece.

When was the first Turkish Cypriot women's organization founded in Cyprus?
In 1931. The first Turkish Cypriot women's organization was founded by the
Turkish woman, Ulviye Mithat under the name "Lefkosa Turk Hanimlari Cemiyet-
i Hayriyesi"(“Turkish Ladies Association of Nicosia”).

When was Women's Day (March 8) first celebrated in Cyprus?

In 1943 by the Women's Workers' Unions. Working Women'’s Unions were the
first Cypriot organisations of which the leaders and members were working class
women. The first Union was established in 1939 in Famagusta influenced by the
large women's strikes in the spinning mills of Famagusta in 1938. Before that, the
women’s organisations in Cyprus consisted of only educated, middle-class
women.

When did a Cypriot woman participate in a theatrical play for the first time?
In 1891, the student Polyxeni Fysentzidi participated in the theatrical
performance titled "Robert the Chief Bandit" which was staged at the Girl's
School of Faneromeni.

When was the first woman bank clerk employed in a Cypriot Bank?

In 1928 Anthi Grammenopoulou was the first woman to be employed as a clerk
at the Savings Bank of Larnaca.




When was the institution of dowry abolished for the Turkish Cypriot
community?

In 1951 the Turkish Family (Marriage and Divorce) Law was introduced.

When was the institution of dowry abolished for the Greek Cypriot
community?

In 1979 the Holy Synod abolished the obligation of the contracting parties
(newlyweds and their families) to draw up and sign dowry contracts due to
political and socio-economic changes.

Activity 5: Creation

Objectives:

-Reflect on today’s workshop

- Develop critical thinking about the dominant historical narrative

-Challenge / deconstruct stereotypes associated with role of women in shaping
the Cypriot society

Instructions:

-Divide the participants in groups and give them the materials [Paper, color pencils,
markers etc.]

-Ask them to create something [poster, slogan, song, poem, drawing etc.] that
answers the following question: “How would you describe this workshop?”. Allow
them a few minutes to complete their creation.

-Ask the groups of participants to present their creations and to say a few words
about what inspired them and the message they want to convey through their
creations.

Activity 6: Circle of Reflections

Objectives:
-Reflect and self-assess one's learning experience.
-Set the expectations for the next workshop

Instructions:
-Begin a circle and ask the participants to “Say one thing that you have taken from
this workshop and one thing you expect from the next one?”




Lesson Plan 2

Duration: 4 hours (approximately)

Number of participants: 10-15 participants
Type of group: Bi-communal

| See Annex for the materials of this Lesson Plan in three languages (English, Greek,
Turkish)

Activity 1: What's Your Name?

Objectives:

-Break the ice

-Build trust within the group

-Introduce the participants to each other

-Show the existing diversity or commonalities in the group

-Analyse the stories, meanings, symbolisms, assumptions, and expectations that
names carry linked to personal, family, and cultural history

-Discuss prejudice

Instructions:
Step 1: Tell us your name:

-Ask the participants to think and answer the following questions about themselves
individually. Let them know that they are going to share this with the group. Give
them around five minutes. They can use the internet if they have access.
e What is your name?
e Does your name have a meaning? What does it mean?
e Do you know the origins of the name? Is your name linked to a particular
culture/country/religion/event/history?
e Do you know who has chosen it and why/how it was chosen for you?
e Isthere something that you like about your name? Do you identify with your
name? Do you feel that it promotes your qualities?
-Allow everyone to share their answers with the group. During/after each
presentation, you could make some questions to help clarify or highlight links
between names and gender, religious background, ethnic origins, culture, social
expectations and stereotypes, family traditions, etc.
Step 2: Discussion
-After everyone has shared their names and answers, initiate a short reflective
discussion based on the following questions:

e Do you think that a person’s name can impact their life?




e Do you know people whose names set them back or prevent them from
accessing places?
e When a name is given to a person, does the name imply expectations and
assumptions about that person?
e Do you observe any gender implications/connotations in names?
e Do people assume things about others just because of their names? Name
some examples.
Step 3: Closing
This was an opportunity to get to know each other a little deeper while reflecting
on the fact that names carry stories, meanings, symbolisms, assumptions, and
expectations linked to personal, family, and cultural history. As we could see, names
can be indicators of a person's different identities (national, religious, gender).

Activity 2: Guess Whol!

Objectives:

-Recognise that history-telling in any form (monument, art, text etc.) is not
disassociated from the views of the one who tells/narrates it. It is not neutral, and it
is not gender-neutral

-Analyse and interpret written sources

-Develop critical reading skills

-Activate curiosity and investigative thinking

-Link this with the reasons that women have been invisible in official history

Instructions:
Step 1: Read and Guess
- Explain that you are now going to do an activity to explore how we tell, how we

study, and how we write history. You will do this by analysing actual historical
sources.
- Divide the participants in groups and tell them that each group will receive a
printed historical source. Note that some sources are in their authentic language,
and some are translated but they will not know which ones are translated.
- Ask each group to read their printed historical source and guess the answers to
the following questions:

e What type of material is this? (article, book, diary, letter etc.)

e When was it written? (year, decade, period etc.)

e What is the gender of the author?

e What is the social class and the level of education of the author?

e What is the nationality/community of the author?
Step 2: Reveal the answers and discuss.




-Ask each team to read their printed historical source out loud and share their
answers.
-Also ask them to explain their guesses by making follow-up questions such as
“Why have you assumed that the gender of the writer is male/female?”, Why have
you guessed that the writer was educated?” etc.).
-When each team finishes, reveal the correct answers and information about the
sources, and initiate a discussion based on the following questions:

e What did this activity make you think in regard to history-writing?

e Do you think that history-writing is objective?
Step 3: Closing

-Inform the participants that through this activity the intention was to point out that
we all have our own personal point of view and therefore we are all susceptible to
biases. Our experiences, assumptions, and prejudices affect both the way we
understand and the way we tell a story. The same applies to others. Therefore, we
should be aware that other people’s points of view are also reflected in the way
they narrate and/or perceive a story. History-writing is affected by the author’s
purpose or motive, their intended audience, and the period. It is also affected by
the gender, the social class and the level of education, and the
nationality/community of the author. This is also an explanation for the general
invisibility of women in official historical texts which is questioned only in recent
years. That is, because the dominant ideology of the previous centuries not only
valued men'’s lives and contributions more, they also applied hierarchies on which
event is important and which not (male activities rather than female activities).

Historical Sources:

Source 1:

| actually had an English lady to dinner today, Mrs Scott Stevenson, wife of an
officer in the 42nd Highlanders about whom there was such a scandal last winter
in Malta. | did not admire her, her voice was grating and unpleasant and she was
evidently a very foolish creature. She had landed yesterday and ridden up today
from Larnaca and goes over the hills tomorrow to Kyrenia where her husband has
built her a hut with two rooms. She will have a Regt.* to flirt with and to admire
her, so | presume that will compensate her for any amount of discomfort.
(*Regiment, military unit.)

Source 2:

Unfortunately, the Turkish women of Cyprus are in no respect the equal of the
women of Turkey. It is worthy of notice that during the 60 years of administration
of the island by Great Britain, which is supposed to be the leader in Science and
Knowledge, there has not been a single institution in Cyprus to help the proper




progress of the Turkish girls. [...] It is unfair to expect our girls to create a high
standard of womanhood when brought up in such a simple way. [...] Among our
ladies, not even one can be found in such high professions, as doctors, lawyers,
journalists, etc.

Source 3:
| can say that Kadriye Hulusi [...] was a successful woman whose life passed
between “work + discipline + hard work”. [...] Because, at that time, she was one

of the rare winners in the cruel and “unequal race” where [...] the conditions were
very clearly in favour of men. She has always lived her life like a “race-horse”. She
entered each race and continued as if declaring that she would not be defeated.
While she was growing up, it was necessary to have extraordinary courage to
leave the house and take up a profession. She tried to achieve this with courage
and patience, and thus ambitiously expected others to follow her. At a time when
the role assigned to women was only "home and breeding ground", such
"ambition" was against any rule... her life was not an easy one.

Source 4:

If we first examine the woman of aristocracy, we will see that her development is
faulty [...]. On the other hand, we have the working woman. [...] She will either
study for a few years in school, if the financial situation of her household allows
it, and then become a teacher at a kindergarten or school, or she will be occupied
in an office [...]. For the peasant girl, there is the path of becoming a servant
(maid) which often begins from the tender age of six years old. [...] In her case,
the human mind stops before the inhumane treatment [...]. She (the maid)
becomes unrecognisable from the hard work [...]. For the woman working in a
factory, she is at the mercy of the employer. If she dares to complain [...] she will
be scolded and prosecuted [...] because she dared to claim fair demands [...].

Answers to Guess Who:

Source 1:

-The material type: Diary

-The year it was written: 1878

-The gender of the author: Male

-The social class of the author: Aristocrat (Sir), Military Officer and Colonial
Administrator

-Level of education: High

-The nationality/community of the author: British

Information about the text:
This source is cited in its original language (English). The excerpts are from the
journal of the first British High Commissioner in Cyprus, Sir Garnet Wolseley,




written in 1878, during the first year of the British Administration in Cyprus.
Garnet Wolsley (1833 — 1913) was an Anglo-Irish officer in the British Army. His
point of view as a British colonialist military man who was wealthy, educated, and
privileged are reflected in the text. Mrs Scott-Stevenson refers to Esmé Scott-
Stevenson (1853-1925), a British female author of several books which describe
her travels. One of her books is “Our home in Cyprus” (1880). Scott-Stevenson
was a traveller and an author at a time when British women were not allowed to
vote nor had the right to ownership. Despite her achievements Wolseley
describes her as a “foolish creature”.

Sir Garnet Wolseley (1991). The Journal of Sir Garnet Wolseley, Ed. Anne
Cavendish, Nicosia: Cyprus Popular Bank Cultural Centre, p. 95.

Source 2:

-The material type: Newspaper article

-The year it was written: 1937

-The gender of the author: Female

-The social class of the author: Middle class
-Level of education: High

-The nationality/community of the author: Turkish

Information about the text:
This source is cited in its original language (English). This excerpt is from an article

written by Ulviye Mithat and published in the tri-lingual Cypriot periodic
“Embros”, on 25 October 1937 under the title “Mrs. Ulviye Midhat on Our
Women”. Mithat was among the first feminists active within the Turkish Cypriot
community who advocated for the rights of women in the Turkish Cypriot
community. She established the first Turkish Cypriot women’s organisation
(“Turkish Ladies Association of Nicosia”) and was a strong supporter of
modernization and women’s education. Mithat was a middle class nationalist
(Kemalist) feminist from Turkey. She viewed the Turkish Cypriot women as
“backwards” as opposed to the “progressed” and “progressive” women of
Turkey.

Ulviye Mithat (25 October 1937). “Mrs. Ulviye Midhat on Our Women,” Embros,
Nicosia.

Source 3:

-The material type: Book chapter

-The year it was written: 2008

-The gender of the author: Female

-The social class of the author: Middle class

-Level of education: High

-The nationality/community of the author: Turkish Cypriot




Information about the text:

This source was translated from Turkish. This is an excerpt from a chapter by
Neriman Cahit titled “A pioneer woman in the history of Turkish Cypriot
education” published in 2008. Neriman Cahit is a Turkish Cypriot writer, poet and
advocate of women'’s rights born in 1937. In this chapter Cahit writes about
Kadriye Ahmed Hulusi Hacibulgur, who was a Turkish Cypriot educator and one
of the first Turkish Cypriot women to hold a political position. Through the story
of Hulusi, Cahit revisits the history of the previous generations of Turkish Cypriot
women.

Neriman Cahit, “Kibrisli Tiirk Egitim Tarihinde Ilklere Sahip Bir Kadin: Kadriye
Hulusi Hacibulgur”, in iz Birakmis Kibrisl Tiirkler, Vol. 4. (ed.) Ulker Vanci Osam.
(Famagusta: Eastern Mediterranean University Press, 2008) p. 270-271.

Source 4:

-The material type: Article

-The year it was written: 1942

-The gender of the author: Female

-The social class of the author: Working class

-Level of education: Average

-The nationality/community of the author: Greek Cypriot

Information about the text:

This source was translated from Greek. This is an excerpt from an article titled
“It's up to us” published in the first newsletter of the Working Women’s Union of
Limassol in 1942. Working Women'’s Unions were the first Cypriot organisations
of which the leaders and members were working class women. This text
represents the point of view of a Greek Cypriot working-class woman writing in a
Marxist-Leftist brochure/leaflet with the intent to organise women. Here, the
author sympathises with working-class and peasant women and is critical towards

the women of the higher classes. Avuydvy Aptéun (1942). “Zn dikip uag Oéinon
otékel... ", Aeitio Evawong Epyalouévav Ivvaikav Aguecov, ApiQuog dedtiov 1, Apyeio
11010, 1942.

Activity 3: Inspiring Stories

Objectives:

-Develop history-writing and history-narration skills

-Develop history-research skills

-Activate curiosity and investigative thinking

-Share information and shed light to the untold stories of women in Cyprus




Instructions:

Step 1: Think of a story

-Divide the participants in groups of two to four people according to the number
of the participants and ask each group to think of a short story they want to share
with the rest of the group.

-Explain that the story must be real, not fictional, and that it must be connected to
women'’s history in Cyprus. It could be a personal or a biographical story or it could
be the story of an event. It could be the story of a particular women or of a group
of women. It could be something they want to investigate or something they
already know and want to share.
-Offer some examples by saying that they can tell the stories of women who
contributed to cultivating a culture of peace in Cyprus or who advocated for
women’s rights and gender equality. They can talk about the contributions of
women to sports, arts, sciences, education, politics, economy etc. They can tell the
stories of urban or rural women or of a particular craft like lefkaritika and how it
affected women. They can tell the stories of women who are not widely known in
Cyprus historiography, like the Turkish Cypriot poet Pembe Marmara or the Greek
Cypriot politician Stella Soulioti, or they can share personal stories of women such
as their mothers or grandmothers.
-Tell the participants that their stories should have the following components:

e What happened?

e Who are the protagonists?

e Where, when, and what were the circumstances/conditions surrounding the

event you are describing?
e What is the significance of this story for you?
e Think of visuals or sounds or means that could be added while presenting
the story which could make it more vivid. (picture, video, sound) .

-Give the participants 15 minutes to think of their story, research on the internet if
they need to, and prepare their presentation.
Step 2: Tell Your Story
-Ask each group to present their story in 3-5 minutes.

-Make clarifying questions, such as “When or where did this event take place?”, if
necessary.

Step 3: Closing

Explain to the participants that the intention of this activity was to trigger their
curiosity about women'’s history in Cyprus and encourage them to research and
discover the little-known stories of Cypriot women.

In the case of the project “HERstory for peace: Women’s Workshops in Cyprus
and Ireland”, this was followed by a public event where the participants to the
workshops had the opportunity to present their stories to the general public. The
stories that were presented to the event shed light to multiple aspects of Cyprus




history. Some stories refered to the biographies of particular women who have
left their mark on spheres of life such as politics, sports, arts, literature, human
rights, and women’s rights. Other stories refered to the stories of our own
mothers and grandmothers giving their own struggles for themselves, for their
loved ones, or for society as a whole. Some stories revealed the cruelty of
patriarchy and oppression as well as the cruelty of war and violence in the history
of this island while other stories focused on contemporary stories of women
caught into the realities of ethnic division, racist oppression, social inequality and
gender discrimination. Also, some stories captured moments of resistance and
women'’s continuous work for peace and equality.

Activity 4: Circle of Reflections

Objectives:
-Reflect and self-assess one'’s learning experience.

Instructions:
-Begin a circle and ask the participants to “Say one thing that you have taken from
this workshop?”.
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Activity 1

What’s your name



NMwc ocag Agve;

Mwg oag Aéve;

2. Nuaivel KAt To ovoud oag; Av val,
TI;

['VwpICeTE ATTO TTOU TTPOEPXETAI TO
Ovoud 0ag; 2UvOEETal TO OVOUd 0ag
LE OUYKEKPIPEVN KATTOIA
KOUATOUpPQ/Xwpa/0pnokeia/yeyovog
/10TOPIa — I0TOPIKO YEYOVOG;
['VwpICeTe TTOI0G £XEI ETTIAECEI TO
OVOuA 0OG KAl YIATI 1] TTWG TO EXEI
OIOAEEEI VIO E0AG;

YT1rdpxEl KATI TO OTT0I0 0AG APETEI
OO0V a@opAa T0 OVOud 0ag;
TauTiCeoTe pe 10 Ovoud oag; NIwbeTe
OTI TTpoAyEl/ avadeIKVUEI TIG IDIOTNTEG

oag;

What's your name?

What is your name?

Does your name have a
meaning? What does it mean?

Do you know the origins of the
name? Is your name linked to a
particular
culture/country/religion/event/
history?

Do you know who has chosen it
and why/how it was chosen for
you?

Is there something that you like
about your name? Do you
identify with your name? Do
you feel that it promotes your
qualities?

Isminiz nedir?

Isminiz nedir?

Isminizin bir anlami var mi? Ne
anlama geliyor?

Isminizin kékenini  biliyor
musunuz? Isminiz belirli bir
kiltlr/Glke/din/olay/tarih ile
baglantilh mi?

Isminizi kimin sectigini ve sizin
icin  neden/nasil secildigini
biliyor musunuz?

Isminizle ilgili hosunuza giden
bir sey var mi? Isminizle
O0zdeslesiyor musunuz?

Niteliklerinizi ~ destekledigini
disinldyor musunuz?



Activity 2

Guess Who!



MavTeye 1TOI10G! Guess who! Bilin bakalim kim!

MavTEWTe TA TTI0 KATW:

Moioc gival o TUTTOC TOU KEIPEVOU Guess the fO”OWing: A§a§]|daki|eri tahmin et:
(GpBpo,  BIBAio,  nuEPOAdYIO, - The material type (article, - Materyal turi (makale,
YPAUUA KATT.); book, diary, letter etc.) kitap, gtinlik, mektup vb.)
Mo eivar  n  Tepiodog « The time it was written «  Yazildi§i zaman
ouYYPaPNG; L
- The gender of the author  Yazarin cinsiyeti
[Molo €ivar 10 @UAO TNG/TOU .
, - The social class and the  Yazarin sosyal sinifi ve
OUYYPOPEQ; ) - .
level of education of the egitim dlzeyi
[Mola €ival N KOIVWVIKN TA¢N author .
, - Yazarin uyrugu / toplumu
TNG/TOU OUYYPOPEQ;
- The
[Moio €ival TO HOPPWTIKO ETTITTIOO nationality/community Of
TNC/TOU OUYYPAPEQ; the author

[Moia €ival n €BvikdGTNTA TNG/TOU

OUYYPOQEQ;



Activity 2

Guess Who!

Historical Sources



IInyn 1

«®rho&évnoa o Ayyada kvpia yio deimvo
onuepa, v Kupia Scott Stevenson, cOlvyo
EVOC €K TOV

aSIOUOTIKOV TOL 4200 XVVIAYUOTOS TOV
Highlander, yia tnv omoia iye yivel peydiro
GKAVOOAO TEPLGL TO

YeWova ot Mdita. Aev Hov TPOKAAECE
(kavéva) Bovupoaopd, m eov ¢ MTov
TPOYLE Kot SLCAPESTY KO TOV

ev TéAEL €va TOAD avomto mAdcpo. Elye
etacel yec (oto vnol) ko aveéPnke (ot
Agvkooia) and t Adpvaxa

ko Oa méer avplo otnv Kepovewa dmov o
dvtpac ™G ™G £yTice (o koAvPa pe 6vo
doudrtio. Oa &yel Eva

CUVTOYUO Y10 VO PAEPTAPEL KOL YO VO TN
Bavpalet, ondte vrobéT® 611 T B TNV

amolNUIDCEL Y10 OTTOLAONTOTE TOAOLTOPIO.

* (oTpATIOTOV)

Source 1

I actually had an English lady to dinner
today, Mrs Scott Stevenson, wife of an
officer in the 42nd Highlanders about whom
there was such a scandal last winter in
Malta. I did not admire her, her voice was
grating and wunpleasant and she was
evidently a very foolish creature. She had
landed yesterday and ridden up today from
Larnaca and goes over the hills tomorrow to
Kyrenia where her husband has built her a
hut with two rooms. She will have a Regt.*
to flirt with and to admire her, so I presume
that will compensate her for any amount of

discomfort.

*Regiment, military unit.

Kaynak 1

“Bugilin aksam yemeginde 42. Kraliyet
Yayla Alayinda gorevli bir subayin esi olan
ve gegen kis Malta’da hakkinda biiyiik bir
skandal yasanan Ingiliz bir hanimefendiyi,
Bayan Scott Stevenson’u agirladim. Ona

hayranlik duymadim, sesi kulak tirmalayici
ve nahostu ve belli ki ¢cok aptal bir varlikt1.
Diin adaya ayak bast1 ve bugiin Larnaka'dan
ata binerek yarin tepeleri asip kocasinin ona
iki odali bir kuliibe insa ettigi Girne'ye
Flort kendisine

gidiyor. edecegi ve

hayranlik duyacak bir alay mensubu
olacagindan, sanirim bu da her tiirlii

rahatsizligini telafi edecektir.”



IInyn 2

«Avotoymng, ot Tovprdieg g Kdmpov oev eivai
€ Kopio mepintmon 16eg He TIG YUVOIKEC NG
Tovpkiog. A&iler vo onuewwdel 611 KOTd TN
ddpkea Twv 60 ypovwV d10iknong Tov viiGlov
and 1 Meydin Bpetavia, n omoia vrotifeton
o011 mpwtootatel otnv Emotun kot ™ ['voon,
dev vmpe ovte éva 1dpvua oty Kdmpo mov
va  PBonnoer v cwoty 7POodo TV
TovpkdAlov Koprtowwv. [...] Eivar dowko va
TEPIUEVOVUE OO  TO  Kopitoww pag  va
OMMOVPYNGOVY Eva, LYNAO TPOTLTTO YLVOUKOG
OTOV UEYOAMVOLV UE TOGO amAd TpoOTo. [...]
Avépeca otig Kupieg pag, oev umopet vo fpedet
o0TE o (TOV vo aviKEL) GE TETOWL VYNAL
O™ dKnyopot,

emayyéALOTO, ylTpot,

OMUOGLO0YPAPOL K.ATT.)

Source 2

Unfortunately, the Turkish women of
Cyprus are in no respect the equal of the
women of Turkey. It is worthy of notice that
during the 60 years of administration of the
island by Great Britain, which is supposed
to be the leader in Science and Knowledge,
there has not been a single institution in
Cyprus to help the proper progress of the
Turkish girls. [...] It is unfair to expect our
girls to create a high standard of
womanhood when brought up in such a
simple way. [...] Among our ladies, not even
one can be found in such high professions,

as doctors, lawyers, journalists, etc.

Kaynak 2

“Ne yazik ki, Kibris'in Tiirk kadinlar1 hi¢bir
acidan Tirkiye'deki kadinlarla esit degildir.
Bilim ve bilgide lider olmasi gereken
Biiyiik Britanya'nin aday1 60 yildir yonetimi
sirasinda Kibris'ta Tiirk kizlarmin diizgiin
bir sekilde ilerlemesine yardimci olacak tek
bir kurumun bile olmamasi dikkat ¢ekicidir.
[...] Bu kadar basit bir sekilde yetistirilen
kizlarimizdan yiiksek bir kadinlik standardi

[.]

avukat,

yaratmalarin1 beklemek haksizliktir.

Bayanlarimiz arasinda  doktor,
gazeteci vb. gibi yiliksek mesleklere sahip

bir kisi bile yoktur.”



[y 3
«Mmnopd va e 6Tt 7 Kadriye Hulusi [...] ftav o
emroynuévn yovaika g omoiag n (on mépace
HeTaEy  «dovAeldg +  meapyioag +  okAnpng
dovAetdioy. [...] Tati, exeivn v emoyn, (n Hulusi)
NTaV Jio oo TIG OTAVIEG VIKNTPLEG GTOV GKANPO Ko
«bvico ayova» Omov [...] ot ovvOnkeg MTOav
EexaBapa vép v avopav. Tldvra élnoe ) oM
™G oav €va «dAoyo kovpoocy. Eumaive ce ke
ayovo Kot cuvéyle (kdbe ayava) cav vo MNAwve
ot dgv Ba viknBel. Oco frav véa, yio va eoyeL amod
TO OTiTL Kol vo aoyoAn0el pe éva emdyyehpo nrov
aropaitmro (U yovaike) vo  €xel  €EMPETIKO
0appoc. [TpoondOnoe va to mTeTvyEL ALTO pe BdppOC
KOl LTOROVY, Kot €161 Qrhodoéovoe Ot Ba v
akolovOnoovv Kot dAAec/ol. Xe o €mOYN TOL O
pOAOG OV dGONKE OTIC YvVaiKEC NTOV LOVO «OTTL
KOl OVOTTOPOy®YT», o TETOW  «OLAodo&ion
myowve evavtio og Kabe xkavova [...] - {on g

dev oy EDKOAN.»

Source 3

I can say that Kadriye Hulusi [...] was a
successful woman whose life passed between
“work + discipline + hard work™. [...] Because,
at that time, she was one of the rare winners in
the cruel and “unequal race” where [...] the
conditions were very clearly unfavourable to
women. [...] She has always lived her life like a
“race-horse”. She entered each race and
continued as if declaring that she would not be
defeated. While she was growing up, it was
necessary to have extraordinary courage to
leave the house and take up a profession. She
tried to achieve this with courage and patience,
and thus ambitiously expected others to follow
her. At a time when the role assigned to women
was only "domestic and reproductive spheres",
such "ambition" was against any rule [...] Her

life was not an easy one.

Kaynak 3

“[...] Kadriye Hulusi, yasami “ig+disiplin+siki
calisma” arasinda ge¢mis basarili bir kadindi
diyebilirim. [...] Ciinkii, o siirecte [...] sartlarin
kadinlar aleyhine ¢ok acik verdigi acimasiz ve
“esitsiz kosuda” ender kazananlardan biriydi.
Hayatin1 hep bir “yaris at1” gibi yasadi ve
Her

yenilmeyecegini

yasatti. yarisin en basinda,

illan eder gibi bir tavir
sergileyerek girdi ve silirdiirdii. Onun yetistigi
donemde, evinin disina ¢ikip bir meslege
soyunmak i¢in olaganiistii cesaretli olmak
sabirla

gerekliydi. O, bunu cesaretle ve

basarmaya  calistt ve bdylece, arkasindan
baskalarinin da gelmesini hirsla sagladi. O giine
kadar kadinlara bicilen roliin sadece “ev ve
tireme alan1” oldugu bu donemde, boyle “hirs”
her tiirlii kurala aykiriydi. [...] Hayat1 hi¢ kolay

degildi.”



IInyn 4

«Av  gfgtdoovpe mpOTN M

aplotokpatiog, Bo dovpe mwg N e&EMEN ™C eivan

yovaika NG

EMTTOUOTIKT [...] ATO TNV GAAN pepid, Exovpe TNV
epyalopevn yovaika. [...] 'H 6o dSwPdoet Alya
¥POVIOL OTO OKOAEWD, OV TNG TO  EMUIPEMEL M
O1KOVOUIKT] KATAGTOGT TOV OTLTIOV NG, Votepa Ha
yiver kopd vnmoyoydg 1 dackdAio 1 KAmov o€
kavévo  ypaeeio Oa  xatayiveton [...] T 1
yoprotomovAia (0 dpdpog) eivor 1o [...] €pyo ™G
vanpecioc mov  apyilel TOAEG Popéc Kot amd TtV
7o TPLPEPT NAKia TV 6 ypdvav [...] Oco v v
VANPETPLO, €0M OTOHOTE O  Voug T avBpdmov
unpootd otnv  omdvOponn uetaxeipon  [...].
Kotavtd ayvopiot o’ ) okAnpn 0ovAeld [...].
o v epyalduevn 10V  €PYOcTOGiOV, QLTI
Bpioketal ota yEpla ¢ epyodocioc. Av TOAUNCEL
va mopomovedel [...] mpémel va emumAnyOel kol va
owwyBel [...] emedn tOAMUNGE Vo OlEKOIKNOEL TO

dikaa outnpuoTd TG.»

Source 4

If we first examine the woman of aristocracy,
we will see that her development is faulty [...].
On the other hand, we have the working
woman. [...] She will either study for a few
years in school, if the financial situation of her
household allows it, and then become a teacher
at a kindergarten or school, or she will be
occupied in an office [...]. For the peasant girl,
there is the path of becoming a servant (maid)
which often begins from the tender age of six
years old. [...] In her case, the human mind
stops before the inhumane treatment [...]. She
(the maid) becomes unrecognisable from the
hard work [...]. For the woman working in a
factory, she is at the mercy of the employer. If
she dares to complain [...] she will be scolded
and prosecuted [...] because she dared to claim

fair demands [...].

Kaynak 4

“Tlk olarak aristokrasi kadmini incelersek,
gelisiminin hatali oldugunu goriiriiz |[...].
Ote yandan c¢alisan kadin var. [...] Ya birkag
yil okulda okuyacak, eger evinin maddi
durumu buna elveriyorsa, sonra bir
anaokulunda ya da okulda 6gretmen olacak
ya da bir biliroda calisacak [...]. Koyli kizi
icin, genellikle alti yasindan itibaren
baslayan bir hizmet¢i olma siireci s0z
konusudur. [...] Onun durumunda, insan akli
insanlik dis1 muameleden once durur [...]. O

(hizmetgi) agir islerden taninmaz hale gelir

[...]. Bir fabrikada c¢alisan kadin 1se
isverenin insafina kalir. Sikayet etmeye
cesaret ederse [..] azarlanacak ve

cezalandirilacaktir [...] ¢linkii adil taleplerde

29

bulunmaya cesaret etmistir [...].



Activity 2

Guess Who!

Answers



-TYomog kewévov: Huepordyto
-ITepiodog cuyypapnc: 1878
-®VLo TNC/TOV dNOVPYOV: AVOPOC

-Kowvovikn tdén tm™c/tov  dnuovpyo:

Apotokpdng (Sir), A&wwpotovyog TOv
6TPATOV Kol AMOKIOKOG AlOIKNTNG NG
Kbmpov

~-Moppwtikd eninedo tng/Tov OMUIOVPYOD:
Yynio

-Efvuicotnta te/Ttou dnovpyov: Bpetavoc

-AvTt 1 YN eival LETAPPACUEVT] ATd TNV
avBevtikn g YAwooa (AyyAkd)

Source 1

-The material type: Diary

-The year it was written: 1878

-The gender of the author: Male

-The social class of the author: Aristocrat
(Sir), Military Officer and Colonial
Administrator

-Level of education: High

-The nationality/community of the author:

British

Kaynak 1

-Malzeme tiirii: Giinliik
-Yazildigi yil: 1878
-Yazarin cinsiyeti: Erkek

-Yazarin sosyal sinifi: Aristokrat (Sir),
Askeri Subay ve Koloni Yoneticisi

-Egitim seviyesi: Yiksek

-Yazarin uyrugu/toplumu: Britanyali

-Bu kaynak orijinal dilinde (Ingilizce)
alintilanmastir.



-Tomog kepévov: ApBpo epnuepidag
-TIlepiodog ouvyypapnc: 1937
-®VLo T¢/Tov dnuovpyov: I'uvaika

-Kowvovikn  téén

Mecaia Taén

-Moppwtikd ermimedo g/Tov ONUIOVPYOD:

YymAo

-Efvikotta NG/ToV

TovprdAio

-Avt n YN €ivol HeETaQPAcEVN amd TNV
avBevtikn g YAwooa (AyyAkd)

™mC/Tou  OMUIOLPYOV:

ONovpyov:

Source 2

-The material type: Newspaper article

-The year it was written: 1937

-The gender of the author: Female

-The social class of the author: Middle class
-Level of education: High

-The nationality/community of the author:

Turkish

Kaynak 2

-Materyal tiirii: Gazete makalesi
-Yazildig1 yil: 1937

-Yazarin cinsiyeti: Kadin
-Yazarin sosyal sinifi: Orta sinif
-Egitim seviyesi: Yiksek

-Yazarin uyrugu / toplumu: Tiirkiyeli

-Bu kaynak orijinal dilinde (Ingilizce)
alintilanmustir.



-Tomog kepévov: Kepdioato amd PBifiio
-Ilepiodog ouyypapnc: 2008
-®VLo T¢/Tov dnuovpyov: I'uvaika

-Kowvovikn  téén

Mecaia Taén

-Moppwtikd ermimedo g/Tov ONUIOVPYOD:

YymAo

-Efvikotta NG/ToV

Tovprokdmpla

-Avt n YN €ivol HeETaQPAcEVN amd TNV
avBevtikn g yAwooa (Tovpkikd)

™mC/Tou  OMUIOLPYOV:

ONovpyov:

Source 3

-The material type: Book chapter

-The year it was written: 2008

-The gender of the author: Female

-The social class of the author: Middle class
-Level of education: High

-The nationality/community of the author:

Turkish Cypriot

Kaynak 3

-Malzeme tiirii: Kitap bolimii
-Yazildigi yil: 2008

-Yazarin cinsiyeti: Kadin
-Yazarin sosyal sinifi: Orta sinif
-Egitim seviyesi: Yiksek

-Yazarin uyrugu/toplumu: Kibrish Tiirk

- Bu kaynak, bu el kitabinin yazarlari
tarafindan Tiirk¢e dilinden cevrilmistir.



-Tomog kelpévou: ApBpo
-TIlepiodog ouvyypapnc: 1942
-®VLo T¢/Tov dnuovpyov: I'uvaika

-Kowvoviknp  tdén tm™c/tov  dnuovpyo:
Epyoaticn taén

-Moppwtikd ermimedo g/Tov ONUIOVPYOD:
Meaaio

-Efvikotta NG/TOL ONUovpyoL:
EAAnvoxonpio

-Avt 1 YN elvon peTappacuEvn and tnv
avOevtikn g YAwooa (EAANvVikG)

Source 4

-The material type: Article

-The year it was written: 1942

-The gender of the author: Female

-The social class of the author: Working
class

-Level of education: Average

-The nationality/community of the author:

Greek Cypriot

Kaynak 4

-Malzeme tiirii: Kitap bolimii
-Yazildigi yil: 2008

-Yazarin cinsiyeti: Kadin

-Yazarin sosyal sinift: Orta siif
-Egitim seviyesi: Yiiksek

-Yazarm uyrugu/toplumu: Kibrisli Tiirk

- Bu kaynak, bu el kitabinin yazarlari
tarafindan Tiirk¢e dilinden ¢evrilmistir.



Activity 3

Inspiring Stories



loTOopicg TTOU
EUTTVEOUV

2KEPTEITE pia 10TOPIA!

Ti cuvéPn;

[Towog/a — IToov/eg
GUUUETELYOLV;

[Tov cuvéPn, I16te GuveP,
[Toteg elvar ot
TEPIOTACEL/GLVONKES, E10TKA,
OGOV aQOPA TIG YUVAIKES Kol
™y EpnvNn;

[Towa eival n onuacio VTG TN
16TOpiag Yo €60G;

2KEPTELTE EIKOVEG 1] YOLS N
uéoa wov Ba umwopovcay vo
npoctebovv Katd TNV
TOPOLGIOCT TG 1GTOPIOG KOl VO,
TNV KAVOLV 10 {OVTOVT
(ewova, couforo, nyor).

Inspiring stories

Think of a story!

What happened?

Who?

Where, when, what are the
circumstances/conditions,
especially regarding women and
peace?

What is the significance of this
story for you?

Think of visuals or sounds or
means that could be added
while presenting the story which
could make it more vivid.
(picture, symbol, sounds)

llham verici
hikayeler

Bir hikaye bulun!

Ne oldu?

Kim yapt1?

Nerede, ne zaman, ozellikle
kadinlar ve barigla ilgili
kosullar/sartlar nelerdir?

Bu hikayenin sizin i¢in 6nemi
nedir?

Hikayeyi sunarken onu daha
canli hale getirebilecek
gorseller, sesler ya da araclar
diisiiniin (resim, sembol,
sesler)



Activity 4

Circle of Reflection



KUKAOG
AvaoTtoxaouou

Kdt mov cag éueve amod 10
ONUEPIVO EPYOCTNPIO.

Kat mov mepuévere and v
exOnAmon tig 25 Tovviov.

Mia 10€a yio to uéAdov mov Ba
Délate va potpaocTteite.

Circle of Reflection

One thing you take with you

from this workshop.

® One thing you expect from the

25th-June event.

® One 1dea that you’d like to
share for the future.

Yansima Cemberi

Bu atolye ¢alismasindan
yaninizda gotiireceginiz bir
SCYy.

25'indeki etkinlikten
beklediginiz bir sey.

Gelecek 1¢in paylagsmak
istediginiz bir fikir.



