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Lesson Plan 1 
Duration: 4 hours (approximately) 
Number of participants: 10-15 participants 
Type of group: Mono-communal 
 

Activity 1: Circle of Introductions  
 
Objectives: 
-Break the ice. 
-Introduce the participants to each other. 
-Allow the participants to identify common interests and experiences. 
-Encourage the networking between the participants. 
-Allow the facilitators to get the feeling of the group, including the participants’ 
expectations of the workshop, as well as their interests, knowledge, and expertise. 
 
Instructions: 
-Start a “circle” and ask each participant to say their name and what made them 
come to this workshop today. 
 
Activity 2: Tree of Identity 
 
Objectives: 
-Recognize there is diversity between the participants. 
-Acknowledge the importance of diversity. 
-Realize that diversity is inherent to life and can make life interesting. 
-Build a connection between the group. 
 
Instructions: 
Step 1: Draw your Tree of Identity 
-Ask the participants to draw a tree with six branches and write one identity which 
represents an aspect of who they are on each branch. 
-Explain that the six identities must be qualities or characteristics which are 
important to them and which they would probably use to describe themselves to a 
person they just met.  
-Explain that there is no wrong or right answer. An identity refers to any quality or 
characteristic of a person. 
-However, explain that for the sake of the exercise, it is better to avoid adjectives 
such as «beautiful», «good» etc. or physical characteristics related to appearance 
such as «green-eyed», «blond» etc. UNLESS they are really important to them in 
terms of who they are. It is preferable, for the sake of this activity, to focus on 
identities which make them belong to a group. For example, age group (being a 



 

 

teenager), gender (being a woman), ethnicity (being a Cypriot), race, hobbies 
(being an athlete), religion etc. 
-Give them a few minutes to write their six identities. 
-Start a circle and ask each participant to share their identities and why they chose 
those identities 
Step 2: Debriefing 
-Begin a discussion with the whole group by asking the following debriefing 
questions: 

• How did you feel when someone else shared the same identity as you? 
• How did you feel when you shared an identity that no one else shared? 
• Is it necessary to share the same identity in order to get along or belong to a 

group? 
• Is diversity a negative thing? Would it be better if we all were the same? 

Step 3: Closing   
Inform the participants that the point of the debriefing questions was to see that 
most people feel good/safe etc. when they share the same identity with others. 
Common identities often make us feel like we belong. However, we don’t actually 
need to have the same identities in order to belong and feel safe. We can be 
different and yet still live in peace. Even more, diversity can enrich our life 
experience. 
 
Activity 3: Empowering/Disempowering Identities 
 
Objectives: 
-Reflect on one’s own identity. 
-Acknowledge the impact of identities on one’s life. 
-Understand how identity can lead to privilege and discrimination. 
-Detect situations when an identity is empowering or disempowering according to 
the social context. 
-Recognize that society determines which identities matter or which identities are 
understood as socially relevant, valued, or disfavored. 
-Recognize that an identity can be more prominent in one context than another. 

Instructions: 
Step 1: Choose your empowering/disempowering identities 
-Building on the previous activity, ask the participants to choose (out of the six 
branches of their Tree of Identity) one identity which empowers them and one 
identity which disempowers them  
-Explain that this doesn’t necessarily mean that an identity empowers/disempowers 
them all the time. It could be that a particular identity makes them sometimes feel 
comfortable/uncomfortable, or just has made them feel that once, during an 
incident or a situation. 



 

 

-Use a flipchart or a board and draw two columns, one for the empowering 
identities and one for the disempowering identities. 
- Ask the participants to write their selected identities on post-its (anonymously) 
and put them on the empowering or disempowering column on the flipchart or 
board.  
-Note that it is possible to put the same identity on both columns. 
Step 2: Debriefing 
-Read out all the identities and begin a discussion with the whole group using the 
following debriefing questions: 

• Was it easy/difficult for you to allocate identities as empowering or 
disempowering? 

• What do you observe? Which identities are repeated in each column? 
• Are there aspects of identities which can be found in both columns? Why do 

you think that is? 
• What makes an identity empowering or disempowering? 

Step 3: Closing   
Inform the participants that the point of the debriefing questions was to see that an 
identity can be experienced as empowering or disempowering according to the 
social context and the social hierarchies dominating different societies or groups. 
 
Activity 4: Gender Quiz 
 
Objectives: 
-Introduce the issue of women’s invisibility in official history writing. 
-Learn new information about women’s contribution to history. 
-Empower the participants through the gaining of new knowledge. 
-Encourage the participants to research women’s history in Cyprus. 
 
Instructions: 
-Divide the participants in two or more teams depending on the total number of 
the participants.  
-Give the questions of the gender quiz* to each team and allow them a few minutes 
to answer the questions. 
-Tell them that if they don’t know the answer then they should try to guess. 
-Read each question out loud and ask each team to answer. 
-Ask each team to justify their answers by asking questions such as “Why did you 
guess that?” or “What made you think that?”.  
-Reveal the correct answer and give one point to the team that had the right answer 
or came close to the right answer.  
-At the end, announce the winning team and encourage participants to share any 
trivial about Cypriot women’s history they might know.  



 

 

-Close this activity by emphasizing that the contributions of Cypriot women in 
history is equal to that of the men. Nevertheless, official history applies particular 
emphasis to the contributions of men while neglecting to mention the women and 
their achievements.  
 

Questions and answers to the Gender Quiz: 
 
When did women vote for the first time in any kind of elections in Cyprus? 
In 1905. All women who owned property and paid taxes voted. They voted in the 
1905 elections for the election of the school committees of the Greek Cypriot 
schools. They were given the right to vote by mistake because someone forgot 
to write that only men had the right to vote. The following year they changed the 
law so that women could not vote although they still had to pay their taxes.  
When was the first female MP elected in Cyprus? 
In 1963. Ayla Halit Kazim. Her husband, who was an MP from Paphos, died. In 
the elections that followed, she was the only candidate and was automatically 
elected without a rival. 
When was the first woman minister appointed in Cyprus? 
In 1960. Stella Soulioti. She was also the first woman in the world to become 
Minister of Justice.  
When was the first women's organization founded in Cyprus? 
In 1898. It was the organization "Group of the Union of Greek Women" («Ομάς 
Ενώσεως των Ελληνίδων») founded by the feminist Polyxeni Loizias who was 
influenced by the feminists of Greece.  
When was the first Turkish Cypriot women's organization founded in Cyprus? 
In 1931. The first Turkish Cypriot women's organization was founded by the 
Turkish woman, Ulviye Mithat under the name "Lefkoşa Türk Hanımları Cemiyet-
i Hayriyesi"(“Turkish Ladies Association of Nicosia”).  
When was Women's Day (March 8) first celebrated in Cyprus? 
In 1943 by the Women's Workers' Unions. Working Women’s Unions were the 
first Cypriot organisations of which the leaders and members were working class 
women. The first Union was established in 1939 in Famagusta influenced by the 
large women’s strikes in the spinning mills of Famagusta in 1938. Before that, the 
women’s organisations in Cyprus consisted of only educated, middle-class 
women. 
When did a Cypriot woman participate in a theatrical play for the first time?  
In 1891, the student Polyxeni Fysentzidi participated in the theatrical 
performance titled "Robert the Chief Bandit" which was staged at the Girl's 
School of Faneromeni.  
When was the first woman bank clerk employed in a Cypriot Bank?  
In  1928 Anthi Grammenopoulou was the first woman to be employed as a clerk 
at the Savings Bank of Larnaca. 



 

 

When was the institution of dowry abolished for the Turkish Cypriot 
community? 
In 1951 the Turkish Family (Marriage and Divorce) Law was introduced.  
When was the institution of dowry abolished for the Greek Cypriot 
community? 
In 1979 the Holy Synod abolished the obligation of the contracting parties 
(newlyweds and their families) to draw up and sign dowry contracts due to 
political and socio-economic changes.  

 
Activity 5: Creation 

Objectives: 
-Reflect on today’s workshop 
- Develop critical thinking about the dominant historical narrative 
-Challenge / deconstruct stereotypes associated with role of women in shaping 
the Cypriot society 
 
Instructions: 
-Divide the participants in groups and give them the materials [Paper, color pencils, 
markers etc.] 
-Ask them to create something [poster, slogan, song, poem, drawing etc.] that 
answers the following question: “How would you describe this workshop?”. Allow 
them a few minutes to complete their creation. 
-Ask the groups of participants to present their creations and to say a few words 
about what inspired them and the message they want to convey through their 
creations. 
 
Activity 6: Circle of Reflections 
 
Objectives: 
-Reflect and self-assess one’s learning experience. 
-Set the expectations for the next workshop 
 
Instructions: 
-Begin a circle and ask the participants to “Say one thing that you have taken from 
this workshop and one thing you expect from the next one?” 
 

 
 

 
 



 

 

 
Lesson Plan 2 
Duration: 4 hours (approximately) 
Number of participants: 10-15 participants 
Type of group: Bi-communal 
 

! See Annex for the materials of this Lesson Plan in three languages (English, Greek, 
Turkish) 
 

Activity 1: What’s Your Name? 
 
Objectives: 
-Break the ice 
-Build trust within the group 
-Introduce the participants to each other  
-Show the existing diversity or commonalities in the group 
-Analyse the stories, meanings, symbolisms, assumptions, and expectations that 
names carry linked to personal, family, and cultural history 
-Discuss prejudice 
 
Instructions:  
Step 1: Tell us your name: 
-Ask the participants to think and answer the following questions about themselves 
individually. Let them know that they are going to share this with the group. Give 
them around five minutes. They can use the internet if they have access. 

• What is your name? 
• Does your name have a meaning? What does it mean?  
• Do you know the origins of the name? Is your name linked to a particular 

culture/country/religion/event/history? 
• Do you know who has chosen it and why/how it was chosen for you? 
• Is there something that you like about your name? Do you identify with your 

name? Do you feel that it promotes your qualities? 
-Allow everyone to share their answers with the group. During/after each 
presentation, you could make some questions to help clarify or highlight links 
between names and gender, religious background, ethnic origins, culture, social 
expectations and stereotypes, family traditions, etc.  
Step 2: Discussion  
-After everyone has shared their names and answers, initiate a short reflective 
discussion based on the following questions:  

• Do you think that a person’s name can impact their life? 



 

 

• Do you know people whose names set them back or prevent them from 
accessing places? 

• When a name is given to a person, does the name imply expectations and 
assumptions about that person?  

• Do you observe any gender implications/connotations in names?  
• Do people assume things about others just because of their names? Name 

some examples.  
Step 3: Closing 
This was an opportunity to get to know each other a little deeper while reflecting 
on the fact that names carry stories, meanings, symbolisms, assumptions, and 
expectations linked to personal, family, and cultural history. As we could see, names 
can be indicators of a person's different identities (national, religious, gender).  
 

Activity 2: Guess Who! 
 
Objectives: 
-Recognise that history-telling in any form (monument, art, text etc.) is not 
disassociated from the views of the one who tells/narrates it. It is not neutral, and it 
is not gender-neutral 
-Analyse and interpret written sources 
-Develop critical reading skills 
-Activate curiosity and investigative thinking 
-Link this with the reasons that women have been invisible in official history  
 
Instructions: 
Step 1: Read and Guess 
- Explain that you are now going to do an activity to explore how we tell, how we 
study, and how we write history. You will do this by analysing actual historical 
sources. 
- Divide the participants in groups and tell them that each group will receive a 
printed historical source. Note that some sources are in their authentic language, 
and some are translated but they will not know which ones are translated.  
- Ask each group to read their printed historical source and guess the answers to 
the following questions:  

• What type of material is this? (article, book, diary, letter etc.) 
• When was it written? (year, decade, period etc.) 
• What is the gender of the author? 
• What is the social class and the level of education of the author? 
• What is the nationality/community of the author? 

Step 2: Reveal the answers and discuss. 



 

 

-Ask each team to read their printed historical source out loud and share their 
answers.  
-Also ask them to explain their guesses by making follow-up questions such as 
“Why have you assumed that the gender of the writer is male/female?”, Why have 
you guessed that the writer was educated?” etc.).   
-When each team finishes, reveal the correct answers and information about the 
sources, and initiate a discussion based on the following questions: 

• What did this activity make you think in regard to history-writing? 

• Do you think that history-writing is objective?  

Step 3: Closing 

-Inform the participants that through this activity the intention was to point out that 
we all have our own personal point of view and therefore we are all susceptible to 
biases. Our experiences, assumptions, and prejudices affect both the way we 
understand and the way we tell a story. The same applies to others. Therefore, we 
should be aware that other people’s points of view are also reflected in the way 
they narrate and/or perceive a story. History-writing is affected by the author’s 
purpose or motive, their intended audience, and the period. It is also affected by 
the gender, the social class and the level of education, and the 
nationality/community of the author. This is also an explanation for the general 
invisibility of women in official historical texts which is questioned only in recent 
years. That is, because the dominant ideology of the previous centuries not only 
valued men’s lives and contributions more, they also applied hierarchies on which 
event is important and which not (male activities rather than female activities). 
 

Historical Sources: 
 
Source 1: 
I actually had an English lady to dinner today, Mrs Scott Stevenson, wife of an 
officer in the 42nd Highlanders about whom there was such a scandal last winter 
in Malta. I did not admire her, her voice was grating and unpleasant and she was 
evidently a very foolish creature. She had landed yesterday and ridden up today 
from Larnaca and goes over the hills tomorrow to Kyrenia where her husband has 
built her a hut with two rooms. She will have a Regt.* to flirt with and to admire 
her, so I presume that will compensate her for any amount of discomfort. 
(*Regiment, military unit.) 
 
Source 2: 
Unfortunately, the Turkish women of Cyprus are in no respect the equal of the 
women of Turkey. It is worthy of notice that during the 60 years of administration 
of the island by Great Britain, which is supposed to be the leader in Science and 
Knowledge, there has not been a single institution in Cyprus to help the proper 



 

 

progress of the Turkish girls. [...] It is unfair to expect our girls to create a high 
standard of womanhood when brought up in such a simple way. [...] Among our 
ladies, not even one can be found in such high professions, as doctors, lawyers, 
journalists, etc. 

Source 3: 
I can say that Kadriye Hulusi [...] was a successful woman whose life passed 
between “work + discipline + hard work”. [...] Because, at that time, she was one 
of the rare winners in the cruel and “unequal race” where [...] the conditions were 
very clearly in favour of men. She has always lived her life like a “race-horse”. She 
entered each race and continued as if declaring that she would not be defeated. 
While she was growing up, it was necessary to have extraordinary courage to 
leave the house and take up a profession. She tried to achieve this with courage 
and patience, and thus ambitiously expected others to follow her. At a time when 
the role assigned to women was only "home and breeding ground", such 
"ambition" was against any rule… her life was not an easy one.  

Source 4: 
If we first examine the woman of aristocracy, we will see that her development is 
faulty [...]. On the other hand, we have the working woman. [...] She will either 
study for a few years in school, if the financial situation of her household allows 
it, and then become a teacher at a kindergarten or school, or she will be occupied 
in an office [...]. For the peasant girl, there is the path of becoming a servant 
(maid) which often begins from the tender age of six years old. [...] In her case, 
the human mind stops before the inhumane treatment [...]. She (the maid) 
becomes unrecognisable from the hard work [...]. For the woman working in a 
factory, she is at the mercy of the employer. If she dares to complain [...] she will 
be scolded and prosecuted [...] because she dared to claim fair demands [...]. 

 

Answers to Guess Who: 
 
Source 1:  
-The material type: Diary 
-The year it was written: 1878  
-The gender of the author: Male 
-The social class of the author: Aristocrat (Sir), Military Officer and Colonial 
Administrator 
-Level of education: High 
-The nationality/community of the author: British 
 
Information about the text: 
This source is cited in its original language (English). The excerpts are from the 
journal of the first British High Commissioner in Cyprus, Sir Garnet Wolseley, 



 

 

written in 1878, during the first year of the British Administration in Cyprus. 
Garnet Wolsley (1833 – 1913) was an Anglo-Irish officer in the British Army. His 
point of view as a British colonialist military man who was wealthy, educated, and 
privileged are reflected in the text. Mrs Scott-Stevenson refers to Esmé Scott-
Stevenson (1853-1925), a British female author of several books which describe 
her travels. One of her books is “Our home in Cyprus” (1880). Scott-Stevenson 
was a traveller and an author at a time when British women were not allowed to 
vote nor had the right to ownership. Despite her achievements Wolseley 
describes her as a “foolish creature”. 
Sir Garnet Wolseley (1991). The Journal of Sir Garnet Wolseley, Ed. Anne 
Cavendish, Nicosia: Cyprus Popular Bank Cultural Centre, p. 95. 
 
Source 2: 
-The material type: Newspaper article 
-The year it was written: 1937 
-The gender of the author: Female 
-The social class of the author: Middle class 
-Level of education: High 
-The nationality/community of the author: Turkish 
 
Information about the text: 
This source is cited in its original language (English). This excerpt is from an article 
written by Ulviye Mithat and published in the tri-lingual Cypriot periodic 
“Embros”, on 25 October 1937 under the title “Mrs. Ulviye Midhat on Our 
Women”. Mithat was among the first feminists active within the Turkish Cypriot 
community who advocated for the rights of women in the Turkish Cypriot 
community. She established the first Turkish Cypriot women’s organisation 
(“Turkish Ladies Association of Nicosia”) and was a strong supporter of 
modernization and women’s education. Mithat was a middle class nationalist 
(Kemalist) feminist from Turkey. She viewed the Turkish Cypriot women as 
“backwards” as opposed to the “progressed” and “progressive” women of 
Turkey.  
Ulviye Mithat (25 October 1937). “Mrs. Ulviye Midhat on Our Women,” Embros, 
Nicosia. 
 
Source 3: 
-The material type: Book chapter 
-The year it was written: 2008 
-The gender of the author: Female 
-The social class of the author: Middle class 
-Level of education: High 
-The nationality/community of the author: Turkish Cypriot 



 

 

 
Information about the text: 
This source was translated from Turkish. This is an excerpt from a chapter by 
Neriman Cahit titled “A pioneer woman in the history of Turkish Cypriot 
education” published in 2008. Neriman Cahit is a Turkish Cypriot writer, poet and 
advocate of women’s rights born in 1937. In this chapter Cahit writes about 
Kadriye Ahmed Hulusi Hacıbulgur, who was a Turkish Cypriot educator and one 
of the first Turkish Cypriot women to hold a political position. Through the story 
of Hulusi, Cahit revisits the history of the previous generations of Turkish Cypriot 
women. 
Neriman Cahit, “Kıbrıslı Türk Eğitim Tarihinde İlklere Sahip Bir Kadın: Kadriye 
Hulusi Hacıbulgur”, in İz Bırakmış Kıbrıslı Türkler, Vol. 4. (ed.) Ulker Vanci Osam. 
(Famagusta: Eastern Mediterranean University Press, 2008) p. 270-271. 
 
Source 4: 
-The material type: Article 
-The year it was written: 1942 
-The gender of the author: Female 
-The social class of the author: Working class 
-Level of education: Average 
-The nationality/community of the author: Greek Cypriot 
 
Information about the text: 
This source was translated from Greek. This is an excerpt from an article titled 
“It’s up to us” published in the first newsletter of the Working Women’s Union of 
Limassol in 1942. Working Women’s Unions were the first Cypriot organisations 
of which the leaders and members were working class women. This text 
represents the point of view of a Greek Cypriot working-class woman writing in a 
Marxist-Leftist brochure/leaflet with the intent to organise women. Here, the 
author sympathises with working-class and peasant women and is critical towards 
the women of the higher classes. Αντιγόνη Αρτέμη (1942). “Στη δική μας θέληση 
στέκει…”, Δελτίο Ένωσης Εργαζομένων Γυναικών Λεμεσού, Αριθμός δελτίου 1, Αρχείο 
ΠΟΓΟ, 1942. 

 
Activity 3: Inspiring Stories 
 
Objectives: 
-Develop history-writing and history-narration skills 
-Develop history-research skills 
-Activate curiosity and investigative thinking 
-Share information and shed light to the untold stories of women in Cyprus 
 



 

 

Instructions: 
Step 1: Think of a story 
-Divide the participants in groups of two to four people according to the number 
of the participants and ask each group to think of a short story they want to share 
with the rest of the group. 
-Explain that the story must be real, not fictional, and that it must be connected to 
women’s history in Cyprus. It could be a personal or a biographical story or it could 
be the story of an event. It could be the story of a particular women or of a group 
of women. It could be something they want to investigate or something they 
already know and want to share.  
-Offer some examples by saying that they can tell the stories of women who 
contributed to cultivating a culture of peace in Cyprus or who advocated for 
women’s rights and gender equality. They can talk about the contributions of 
women to sports, arts, sciences, education, politics, economy etc. They can tell the 
stories of urban or rural women or of a particular craft like lefkaritika and how it 
affected women. They can tell the stories of women who are not widely known in 
Cyprus historiography, like the Turkish Cypriot poet Pembe Marmara or the Greek 
Cypriot politician Stella Soulioti, or they can share personal stories of women such 
as their mothers or grandmothers.  
-Tell the participants that their stories should have the following components: 

• What happened? 
• Who are the protagonists? 
• Where, when, and what were the circumstances/conditions surrounding the 

event you are describing?   
• What is the significance of this story for you? 
• Think of visuals or sounds or means that could be added while presenting 

the story which could make it more vivid. (picture, video, sound) . 
-Give the participants 15 minutes to think of their story, research on the internet if 
they need to, and prepare their presentation. 
Step 2: Tell Your Story 
-Ask each group to present their story in 3-5 minutes. 
-Make clarifying questions, such as “When or where did this event take place?”, if 
necessary. 
Step 3: Closing 
Explain to the participants that the intention of this activity was to trigger their 
curiosity about women’s history in Cyprus and encourage them to research and 
discover the little-known stories of Cypriot women.  
 
In the case of the project “HERstory for peace: Women’s Workshops in Cyprus 
and Ireland”, this was followed by a public event where the participants to the 
workshops had the opportunity to present their stories to the general public. The 
stories that were presented to the event shed light to multiple aspects of Cyprus 



 

 

history. Some stories refered to the biographies of particular women who have 
left their mark on spheres of life such as politics, sports, arts, literature, human 
rights, and women’s rights. Other stories refered to the stories of our own 
mothers and grandmothers giving their own struggles for themselves, for their 
loved ones, or for society as a whole. Some stories revealed the cruelty of 
patriarchy and oppression as well as the cruelty of war and violence in the history 
of this island while other stories focused on contemporary stories of women 
caught into the realities of ethnic division, racist oppression, social inequality and 
gender discrimination. Also, some stories captured moments of resistance and 
women’s continuous work for peace and equality. 

 

Activity 4: Circle of Reflections 

Objectives: 
-Reflect and self-assess one’s learning experience. 
 
Instructions: 
-Begin a circle and ask the participants to “Say one thing that you have taken from 
this workshop?”. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

 
 
 

Annex 
 



HERstory for peace:
Women's Workshops in Cyprus and Ireland



Activity 1

What’s your name



Πως σας λένε;

• Πως σας λένε;

• Σημαίνει κάτι το όνομά σας; Αν ναι, 

τι;

• Γνωρίζετε από που προέρχεται το 

όνομά σας; Συνδέεται το όνομά σας 

με συγκεκριμένη κάποια 

κουλτούρα/χώρα/θρησκεία/γεγονός

/ιστορία – ιστορικό γεγονός;

• Γνωρίζετε ποιος έχει επιλέξει το 

όνομά σας και γιατί ή πως το έχει 

διαλέξει για εσάς;

• Υπάρχει κάτι το οποίο σας αρέσει 

όσον αφορά το όνομά σας; 

Ταυτίζεστε με το όνομά σας; Νιώθετε 

ότι προάγει/ αναδεικνύει τις ιδιότητές 

σας;

What's your name? İsminiz nedir?

• What is your name?

• Does your name have a 
meaning? What does it mean? 

• Do you know the origins of the 
name? Is your name linked to a 
particular 
culture/country/religion/event/
history?

• Do you know who has chosen it 
and why/how it was chosen for 
you?

• Is there something that you like 
about your name? Do you 
identify with your name? Do 
you feel that it promotes your 
qualities?

• Isminiz nedir?

• İsminizin bir anlamı var mı? Ne 
anlama geliyor? 

• İsminizin kökenini biliyor 
musunuz? İsminiz belirli bir 
kültür/ülke/din/olay/tarih ile 
bağlantılı mı?

• İsminizi kimin seçtiğini ve sizin 
için neden/nasıl seçildiğini 
biliyor musunuz?

• İsminizle ilgili hoşunuza giden 
bir şey var mı? İsminizle 
özdeşleşiyor musunuz? 
Niteliklerinizi desteklediğini 
düşünüyor musunuz?



Activity 2

Guess Who!



Μάντεψε ποιος!
Μαντέψτε τα πιο κάτω:

• Ποιος είναι ο τύπος του κειμένου 

(άρθρο, βιβλίο, ημερολόγιο, 

γράμμα κλπ.);

• Ποια είναι η περίοδος 

συγγραφής;

• Ποιο είναι το φύλο της/του 

συγγραφέα;

• Ποια είναι η κοινωνική τάξη 

της/του συγγραφέα;

• Ποιο είναι το μορφωτικό επίπδο 

της/του συγγραφέα;

• Ποια είναι η εθνικότητα της/του 

συγγραφέα;

Guess who! Bilin bakalım kim!

Guess the following: 

• The material type (article, 
book, diary, letter etc.)

• The time it was written

• The gender of the author

• The social class and the 
level of education of the 
author

• The 
nationality/community of 
the author

Aşağıdakileri tahmin et:

• Materyal türü (makale, 
kitap, günlük, mektup vb.)

• Yazıldığı zaman

• Yazarın cinsiyeti

• Yazarın sosyal sınıfı ve 
eğitim düzeyi

• Yazarın uyruğu / toplumu



Activity 2

Guess Who!

Historical Sources



Source 1
I actually had an English lady to dinner 

today, Mrs Scott Stevenson, wife of an 

officer in the 42nd Highlanders about whom 

there was such a scandal last winter in 

Malta. I did not admire her, her voice was 

grating and unpleasant and she was 

evidently a very foolish creature. She had 

landed yesterday and ridden up today from 

Larnaca and goes over the hills tomorrow to 

Kyrenia where her husband has built her a 

hut with two rooms. She will have a Regt.* 

to flirt with and to admire her, so I presume 

that will compensate her for any amount of 

discomfort.

*Regiment, military unit.

“Bugün akşam yemeğinde 42. Kraliyet 

Yayla Alayında görevli bir subayın eşi olan 

ve geçen kış Malta’da hakkında büyük bir 

skandal yaşanan İngiliz bir hanımefendiyi, 

Bayan Scott Stevenson’u ağırladım. Ona

 hayranlık duymadım, sesi kulak tırmalayıcı 

ve nahoştu ve belli ki çok aptal bir varlıktı. 

Dün adaya ayak bastı ve bugün Larnaka'dan 

ata binerek yarın tepeleri aşıp kocasının ona 

iki odalı bir kulübe inşa ettiği Girne'ye 

gidiyor. Flört edeceği ve kendisine 

hayranlık duyacak bir alay mensubu 

olacağından, sanırım bu da her türlü

 rahatsızlığını telafi edecektir.’’

«Φιλοξένησα μια Αγγλίδα κυρία για δείπνο 
σήμερα, την κυρία Scott Stevenson, σύζυγο 
ενός εκ των 

αξιωματικών του 42ου Συντάγματος των 
Highlander, για την οποία είχε γίνει μεγάλο 
σκάνδαλο πέρυσι το 

χειμώνα στη Μάλτα. Δεν μου προκάλεσε 
(κανένα) θαυμασμό, η φωνή της ήταν 
τραχιά και δυσάρεστη και ήταν

 εν τέλει ένα πολύ ανόητο πλάσμα. Είχε 
φτάσει χθες (στο νησί) και ανέβηκε (στη 
Λευκωσία) από τη Λάρνακα

 και θα πάει αύριο στην Κερύνεια όπου ο 
άντρας της της έχτισε μια καλύβα με δύο 
δωμάτια. Θα έχει ένα 

σύνταγμα για να φλερτάρει και για να τη 
θαυμάζει, οπότε υποθέτω ότι αυτό θα την 

αποζημιώσει για οποιαδήποτε ταλαιπωρία».

* (στρατιωτών)

Kaynak 1Πηγή 1



Source 2
Unfortunately, the Turkish women of 

Cyprus are in no respect the equal of the 

women of Turkey. It is worthy of notice that 

during the 60 years of administration of the 

island by Great Britain, which is supposed 

to be the leader in Science and Knowledge, 

there has not been a single institution in 

Cyprus to help the proper progress of the 

Turkish girls. [...] It is unfair to expect our 

girls to create a high standard of 

womanhood when brought up in such a 

simple way. [...] Among our ladies, not even 

one can be found in such high professions, 

as doctors, lawyers, journalists, etc.

“Ne yazık ki, Kıbrıs'ın Türk kadınları hiçbir 

açıdan Türkiye'deki kadınlarla eşit değildir. 

Bilim ve bilgide lider olması gereken 

Büyük Britanya'nın adayı 60 yıldır yönetimi 

sırasında Kıbrıs'ta Türk kızlarının düzgün 

bir şekilde ilerlemesine yardımcı olacak tek 

bir kurumun bile olmaması dikkat çekicidir. 

[...] Bu kadar basit bir şekilde yetiştirilen 

kızlarımızdan yüksek bir kadınlık standardı 

yaratmalarını beklemek haksızlıktır. [...] 

Bayanlarımız arasında doktor, avukat, 

gazeteci vb. gibi yüksek mesleklere sahip 

bir kişi bile yoktur.’’

«Δυστυχώς, οι Τουρκάλες της Κύπρου δεν είναι 

σε καμία περίπτωση ίσες με τις γυναίκες της 

Τουρκίας. Αξίζει  να σημειωθεί ότι κατά τη 

διάρκεια των 60 χρόνων διοίκησης του νησιού 

από τη Μεγάλη Βρετανία, η οποία υποτίθεται 

ότι πρωτοστατεί στην Επιστήμη και τη Γνώση, 

δεν υπήρξε ούτε ένα ίδρυμα στην Κύπρο που 

να βοηθήσει την σωστή πρόοδο των 

Τουρκάλλων κοριτσιών. [...] Είναι άδικο να 

περιμένουμε από τα κορίτσια μας να 

δημιουργήσουν ένα υψηλό πρότυπο γυναίκας 

όταν μεγαλώνουν με τόσο απλό τρόπο. [...] 

Ανάμεσα στις κυρίες μας, δεν μπορεί να βρεθεί 

ούτε μια (που να ανήκει) σε τέτοια υψηλά 

επαγγέλματα, όπως γιατροί, δικηγόροι, 

δημοσιογράφοι κ.λπ.»

Kaynak 2Πηγή 2



Source 3
I can say that Kadriye Hulusi [...] was a 
successful woman whose life passed between 
“work + discipline + hard work”. [...] Because, 
at that time, she was one of the rare winners in 
the cruel and “unequal race” where [...] the 
conditions were very clearly unfavourable to 
women. [...] She has always lived her life like a 
“race-horse”. She entered each race and 
continued as if declaring that she would not be 
defeated. While she was growing up, it was 
necessary to have extraordinary courage to 
leave the house and take up a profession. She 
tried to achieve this with courage and patience, 
and thus ambitiously expected others to follow 
her. At a time when the role assigned to women 
was only "domestic and reproductive spheres", 
such "ambition" was against any rule [...] Her 
life was not an easy one. 

“[...] Kadriye Hulusi, yaşamı “iş+disiplin+sıkı 
çalışma” arasında geçmiş başarılı bir kadındı 
diyebilirim. [...] Çünkü, o süreçte [...] şartların 
kadınlar aleyhine çok açık verdiği acımasız ve 
“eşitsiz koşuda” ender kazananlardan biriydi. 
Hayatını hep bir “yarış atı” gibi yaşadı ve 
yaşattı. Her yarışın en başında,  
yenilmeyeceğini ilan eder gibi bir tavır 
sergileyerek girdi ve sürdürdü. Onun yetiştiği 
dönemde, evinin dışına  çıkıp bir mesleğe 
soyunmak için olağanüstü cesaretli olmak 
gerekliydi. O, bunu cesaretle ve sabırla 
başarmaya  çalıştı ve böylece, arkasından 
başkalarının da gelmesini hırsla sağladı. O güne 
kadar kadınlara biçilen rolün sadece “ev ve 
üreme alanı” olduğu bu dönemde, böyle “hırs” 
her türlü kurala aykırıydı. [...] Hayatı hiç kolay 
değildi.’’

«Μπορώ να πω ότι η Kadriye Hulusi [...] ήταν μια 
επιτυχημένη γυναίκα της οποίας η ζωή πέρασε 
μεταξύ «δουλειάς + πειθαρχίας + σκληρής 
δουλειάς». [...] Γιατί, εκείνη την εποχή, (η Hulusi) 
ήταν μια από τις σπάνιες νικήτριες στον σκληρό και 
«άνισο αγώνα» όπου [...] οι συνθήκες ήταν 
ξεκάθαρα υπέρ των ανδρών. Πάντα έζησε τη ζωή 
της σαν ένα «άλογο κούρσας». Έμπαινε σε κάθε 
αγώνα και συνέχιζε (κάθε αγώνα) σαν να δήλωνε 
ότι δεν θα νικηθεί. Όσο ήταν νέα, για να φύγει από 
το σπίτι και να ασχοληθεί με ένα επάγγελμα ήταν 
απαραίτητο (μια γυναίκα) να έχει εξαιρετικό 
θάρρος. Προσπάθησε να το πετύχει αυτό με θάρρος 
και υπομονή, και έτσι φιλοδοξούσε ότι θα την 
ακολουθήσουν και άλλες/οι. Σε μια εποχή που ο 
ρόλος που δόθηκε στις  γυναίκες ήταν μόνο «σπίτι 
και αναπαραγωγή», μια τέτοια «φιλοδοξία» 
πήγαινε ενάντια σε κάθε κανόνα […] η  ζωή της 
δεν ήταν εύκολη.»

Kaynak 3Πηγή 3



Source 4
If we first examine the woman of aristocracy, 
we will see that her development is faulty [...]. 
On the other hand, we have the working 
woman. [...] She will either study for a few 
years in school, if the financial situation of her 
household allows it, and then become a teacher 
at a kindergarten or school, or she will be 
occupied in an office [...]. For the peasant girl, 
there is the path of becoming a servant (maid) 
which often begins from the tender age of six 
years old. [...] In her case, the human mind 
stops before the inhumane treatment [...]. She 
(the maid) becomes unrecognisable from the 
hard work [...]. For the woman working in a 
factory, she is at the mercy of the employer. If 
she dares to complain [...] she will be scolded 
and prosecuted [...] because she dared to claim 
fair demands [...].

“İlk olarak aristokrasi kadınını incelersek, 
gelişiminin hatalı olduğunu görürüz [...]. 
Öte yandan çalışan kadın var. [...] Ya birkaç 
yıl okulda okuyacak, eğer evinin maddi 
durumu buna elveriyorsa, sonra bir 
anaokulunda ya da okulda öğretmen olacak 
ya da bir büroda çalışacak [...]. Köylü kızı 
için, genellikle altı yaşından itibaren 
başlayan bir hizmetçi olma süreci söz 
konusudur. [...] Onun durumunda, insan aklı 
insanlık dışı muameleden önce durur [...]. O 
(hizmetçi) ağır işlerden tanınmaz hale gelir 
[...]. Bir fabrikada çalışan kadın ise 
işverenin insafına kalır. Şikayet etmeye 
cesaret ederse [...] azarlanacak ve 
cezalandırılacaktır [...] çünkü adil taleplerde 
bulunmaya cesaret etmiştir [...].”

«Αν εξετάσουμε πρώτη τη γυναίκα της 
αριστοκρατίας, θα δούμε πως η εξέλιξή της είναι 
ελαττωματική [...] Από  την άλλη μεριά, έχουμε την 
εργαζόμενη γυναίκα. [...] Ή θα διαβάσει λίγα 
χρόνια στο σκολειό, αν της το  επιτρέπει η 
οικονομική κατάσταση του σπιτιού της, ύστερα θα 
γίνει καμιά νηπιαγωγός ή δασκάλα ή κάπου σε  
κανένα γραφείο θα καταγίνεται [...] Για τη 
χωριατοπούλα (ο δρόμος) είναι το [...] έργο της 
υπηρεσίας που  αρχίζει πολλές φορές και από την 
πιο τρυφερή ηλικία των 6 χρόνων [...] Όσο για την 
υπηρέτρια, εδώ σταματά ο  νους τ’ ανθρώπου 
μπροστά στην απάνθρωπη μεταχείριση [...]. 
Καταντά αγνώριστη απ’ τη σκληρή δουλειά [...]. 
Για την εργαζόμενη του εργοστασίου, αυτή 
βρίσκεται στα χέρια της εργοδοσίας. Αν τολμήσει 
να παραπονεθεί [...] πρέπει να επιπληχθεί και να 
διωχθεί [...] επειδή τόλμησε να  διεκδικήσει τα 
δίκαια αιτήματά της.»

Kaynak 4Πηγή 4



Activity 2

Guess Who!

Answers



Source 1
-The material type: Diary

-The year it was written: 1878 

-The gender of the author: Male

-The social class of the author: Aristocrat 

(Sir), Military Officer and Colonial 

Administrator

-Level of education: High

-The nationality/community of the author: 

British

-Malzeme türü: Günlük

-Yazıldığı yıl: 1878 

-Yazarın cinsiyeti: Erkek

-Yazarın sosyal sınıfı: Aristokrat (Sir), 
Askeri Subay ve Koloni Yöneticisi

-Eğitim seviyesi: Yüksek

-Yazarın uyruğu/toplumu: Britanyalı

-Bu kaynak orijinal dilinde (İngilizce) 
alıntılanmıştır.

-Τύπος κειμένου: Ημερολόγιο

-Περίοδος συγγραφής: 1878

-Φύλο της/του δημιουργού: Άνδρας

-Κοινωνική τάξη της/του δημιουργού: 
Αριστοκράτης (Sir), Αξιωματούχος του 
στρατού και Αποικιακός Διοικητής της 
Κύπρου

-Μορφωτικό επίπεδο της/του δημιουργού: 
Υψηλό

-Εθνικότητα της/του δημιουργού: Βρετανός

-Αυτή η πηγή είναι μεταφρασμένη από την 
αυθεντική της γλώσσα (Αγγλικά)

Kaynak 1Πηγή 1



Source 2
-The material type: Newspaper article

-The year it was written: 1937

-The gender of the author: Female

-The social class of the author: Middle class

-Level of education: High

-The nationality/community of the author: 

Turkish

-Materyal türü: Gazete makalesi

-Yazıldığı yıl: 1937

-Yazarın cinsiyeti: Kadın

-Yazarın sosyal sınıfı: Orta sınıf

-Eğitim seviyesi: Yüksek

-Yazarın uyruğu / toplumu: Türkiyeli

 

-Bu kaynak orijinal dilinde (İngilizce) 
alıntılanmıştır.

-Τύπος κειμένου: Άρθρο εφημερίδας

-Περίοδος συγγραφής: 1937

-Φύλο της/του δημιουργού: Γυναίκα

-Κοινωνική τάξη της/του δημιουργού: 
Μεσαία τάξη

-Μορφωτικό επίπεδο της/του δημιουργού: 
Υψηλό

-Εθνικότητα της/του δημιουργού: 
Τουρκάλλα

-Αυτή η πηγή είναι μεταφρασμένη από την 
αυθεντική της γλώσσα (Αγγλικά)  

Kaynak 2Πηγή 2



Source 3
-The material type: Book chapter

-The year it was written: 2008

-The gender of the author: Female

-The social class of the author: Middle class

-Level of education: High

-The nationality/community of the author: 

Turkish Cypriot

-Malzeme türü: Kitap bölümü

-Yazıldığı yıl: 2008

-Yazarın cinsiyeti: Kadın

-Yazarın sosyal sınıfı: Orta sınıf

-Eğitim seviyesi: Yüksek

-Yazarın uyruğu/toplumu: Kıbrıslı Türk

 

- Bu kaynak, bu el kitabının yazarları 
tarafından Türkçe dilinden çevrilmiştir.

-Τύπος κειμένου: Κεφάλαιο από βιβλίο

-Περίοδος συγγραφής: 2008

-Φύλο της/του δημιουργού: Γυναίκα

-Κοινωνική τάξη της/του δημιουργού: 
Μεσαία τάξη

-Μορφωτικό επίπεδο της/του δημιουργού: 
Υψηλό

-Εθνικότητα της/του δημιουργού: 
Τουρκοκύπρια

-Αυτή η πηγή είναι μεταφρασμένη από την 
αυθεντική της γλώσσα (Τουρκικά)  

Kaynak 3Πηγή 3



Source 4
-The material type: Article

-The year it was written: 1942

-The gender of the author: Female

-The social class of the author: Working 

class

-Level of education: Average

-The nationality/community of the author: 

Greek Cypriot

-Malzeme türü: Kitap bölümü
-Yazıldığı yıl: 2008
-Yazarın cinsiyeti: Kadın
-Yazarın sosyal sınıfı: Orta sınıf
-Eğitim seviyesi: Yüksek
-Yazarın uyruğu/toplumu: Kıbrıslı Türk
 

- Bu kaynak, bu el kitabının yazarları 
tarafından Türkçe dilinden çevrilmiştir.

-Τύπος κειμένου: Άρθρο

-Περίοδος συγγραφής: 1942

-Φύλο της/του δημιουργού: Γυναίκα

-Κοινωνική τάξη της/του δημιουργού: 
Εργατική τάξη

-Μορφωτικό επίπεδο της/του δημιουργού: 
Μεσαίο

-Εθνικότητα της/του δημιουργού: 
Ελληνοκύπρια

-Αυτή η πηγή είναι μεταφρασμένη από την 
αυθεντική της γλώσσα (Ελληνικά)  

Kaynak 4Πηγή 4



Activity 3

Inspiring Stories



Ιστορίες που 
εμπνέουν

Σκεφτείτε μια ιστορία!

• Τι συνέβη;
• Ποιος/α – Ποιοι/ες 

συμμετείχαν;
• Πού συνέβη, Πότε συνέβη, 

Ποιες είναι οι 
περιστάσεις/συνθήκες, ειδικά 
όσον αφορά τις γυναίκες και 
την ειρήνη;

• Ποια είναι η σημασία αυτής της 
ιστορίας για εσάς;

• Σκεφτείτε εικόνες ή ήχους ή 
μέσα που θα μπορούσαν να 
προστεθούν κατά την 
παρουσίαση της ιστορίας και να 
την κάνουν πιο ζωντανή 
(εικόνα, σύμβολο, ήχοι).

 Inspiring stories
İlham verici 

hikayeler

Think of a story!

• What happened?
• Who?
• Where, when, what are the 

circumstances/conditions, 
especially regarding women and 
peace?

• What is the significance of this 
story for you?

• Think of visuals or sounds or 
means that could be added 
while presenting the story which 
could make it more vivid. 
(picture, symbol, sounds) 

Bir hikaye bulun!

• Ne oldu?
• Kim yaptı?
• Nerede, ne zaman, özellikle 

kadınlar ve barışla ilgili 
koşullar/şartlar nelerdir?

• Bu hikayenin sizin için önemi 
nedir?

• Hikâyeyi sunarken onu daha 
canlı hale getirebilecek 
görseller, sesler ya da araçlar 
düşünün (resim, sembol, 
sesler)



Activity 4

Circle of Reflection



Κύκλος 
Αναστοχασμού

• Κάτι που σας έμεινε από το 
σημερινό εργαστήριο.

• Κάτι που περιμένετε από την 
εκδήλωση τις 25 Ιουνίου.

• Μια ιδέα για το μέλλον που θα 
θέλατε να μοιραστείτε.

Circle of Reflection Yansıma Çemberi

• One thing you take with you 
from this workshop.

 

• One thing you expect from the 
25th-June event.

• One idea that you’d like to 
share for the future.

• Βu atölye çalışmasından 
yanınızda götüreceğiniz bir 
şey.

• 25'indeki etkinlikten 
beklediğiniz bir şey.

• Gelecek için paylaşmak 
istediğiniz bir fikir.


